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Learning and Teaching Policy 
 
1. Introduction 

 
Effective teaching reflects the commitment and determination of all staff to ensure that 

every student succeeds. It requires methods that engage students in productive learning 

and the imagination to make learning vivid and relevant. It requires the skill to build on 

what students know and to evaluate how well they are achieving. It presupposes subject 

expertise that allows teachers to challenge students at the highest level.  

The learning and teaching policy exists to underpin the most vital part of our work as an 

academy. This is to provide high-quality teaching which supports strong, effective and 

enduring learning by our students. Every member of staff is a leader of learning in our 

academy. The strength of the teaching at City Heights E-ACT Academy is teachers’ 

knowledge and love for their subject, their ability to build relationships with students and 

the ways in which they are constantly drawing on research and pedagogical 

developments to try to be creative in their lessons. 

 
 
2. Aim 

 
To maximise the learning potential of every student through the highest quality of 
teaching.  
 

This policy reflects that, and therefore, is not intended as a checklist of 
compulsory practices, and is no substitute for thinking. It does, however: give 
teachers underpinning principles and straightforward approaches to structuring 
learning; provide a framework to help teachers evaluate their own or someone 
else’s teaching or to support a departmental CPD session; establish a common 
language to discuss teaching and learning across teams and with new members 
of staff. 

 
 

3. Characteristics of Great Teaching are as follows: 
 

 Teachers show good command of areas of learning and subjects  
 

 Plan effectively with clear learning objectives and suitable teaching strategies  
 

 Interest, encourage and engage students  
 

 Challenge students, expecting the most of them  
 

 Use methods and resources that enable all students to learn effectively and make 
good progress  
 

 Make effective use of time and insist on high standards of behaviour  
 

 Make effective use of teaching assistants and other support  
 

 Where appropriate, use homework effectively to reinforce and extend what is learned 
in school  
 

 Promote equality of opportunity and inclusive practice  



 

 
 
4. Characteristics of effective learning are as follows: 

 Students acquire new knowledge or skills in their work, develop ideas and increase 
understanding  
 

 Students show engagement, application and concentration and are productive  
 

 Students develop the skills and capacity to work independently and collaboratively 
 
 
 
5. Characteristics of Good Assessment are as follows: 

 

 Students’ work is assessed thoroughly and constructively  
 

 Assessment is used to inform planning and target setting to meet the learning and 
personal development needs of individual students and groups.  
 

 Students understand how well they are doing and how they can improve.  
 

 

6. The City Heights E-ACT Academy principles for creating teaching that is 

consistently 100% good or better 

 The teacher will arrive at line up or lessons on time and greet the students.   

 The classroom space will be literacy/numeracy rich, visually attractive with subject 

specific displays, and include displays of students’ work which promote and affirm 

learning. The whiteboard and lesson resources will all be prepared so that every 

student can start on the ‘do now’ activity immediately.   

 The teacher will take the register, record any late arrivals and where appropriate, 

collect homework.  

 The core activities will offer a variety of stimulating and appropriately differentiated 

learning activities and will utilise a variety of learning styles to challenge and engage 

all learners. 

 The teacher will regularly acknowledge, reward, praise and celebrate students’ 

engagement, effort, achievement and progress.  

 The teacher will set and mark relevant and appropriate homework to ensure that 

learning and progress is reflected on and that students understand what they have 

achieved and what they need to do to make further progress. 

 The teacher will ensure that pupils’ work is marked, allowing students to grasp their 

strengths and areas for improvement. 

 All staff will deliver the ‘City Heights 10’, as detailed below: 

 

 

 



 

The City Heights E-ACT Academy ‘10’ for Teaching  

 

The entry procedure 

 

This is the teacher’s opportunity to set the tone for the lesson, praise and engage positively 

with students and encourage a positive attitude to learning. 

 

The ‘Do Now’ activity must be ready on the board/on sheets for students to complete on 
entry to the classroom. Whilst students undertake the ‘Do Now’ task, teachers should take 
the register. 
 
Teachers greet their classes upon arrival to lesson or at the line up point. Students must be 
lined up in silence  
 
Teachers need to make checks as follows: 

 Correct uniform (no trainers, shirts tucked in, blazers on, no outerwear in the 

school building) 

 Correct equipment (student diary, pen, pencil, ruler, rubber and a calculator) 

 

Teachers should encourage students to go straight to their seats, place bags on the floor 

and engage with the Do Now task.  

 

Students late to lesson should be instructed to begin the ‘Do Now’ task. Lateness should be 

addressed with students at the end of the lesson using the academy’s punctuality policy.  

 

For students that fail to comply, the academy’s ‘four point plan’ behaviour policy should be 

followed, which is displayed at the front of every classroom. 

 

Classroom doors should be left open during teaching except for instances when absolute 

uninterrupted silence is necessary. For example during end of unit assessments or when 

video clips are being shown. 

 

Speaking the same language 

All staff members are required to deliver lessons using the City Heights universal template to 

eliminate confusion and reduce unnecessary communication. Slides are colour coded, so 

that students automatically know what is expected of them and there is consistency across 

every subject:  

 Support tasks are written in red boxes  

 Main instructions and tasks are in written in yellow boxes 

 Challenge tasks are written in green boxes 



 

 
 

‘Do Now’: Connecting the learning 

‘Do Now’ activities should be individual tasks that enable the teacher and students to identify 

how much prior learning has been embedded. 

 

The tasks are accessible by students without any teacher input; instructions are clear and do 

not require students to understand new vocabulary or concepts or open to interpretation. 

Text is kept to a minimum and visuals are used to support less confident readers. 

 

Teachers should try to offer a choice of tasks where possible, differentiated according to 

Bloom’s taxonomy, level of complexity or simply what they know about students’ interests or 

strengths, or they design one task that can be accessed at various thinking levels, such as 

‘Odd one out’.  

 

The challenge tasks, does not require students to do something ‘more’ or ‘extra’ - but 

requires them to think differently. 

 

‘Do Now’ activities need to be seen as part of the lesson as a whole and should therefore be 

reviewed before moving on to the main part of the lesson. 

  

The big picture 

The learning question is shared with students once they have completed the ‘Do Now’ and 

this is clearly linked to the bigger picture of the rest of the lesson, the rest of the unit 

(including a previous lesson, e.g. where a misconception or common EBI or next step has 

been identified), the course or the wider world. All pupils must copy the date and the learning 

question into their books. 

Targeted questioning is used to elicit students’ understanding of the learning question, in 

particular, any vocabulary that the students may find challenge and introduce the keywords 

for the lesson.  

 

Success criteria and modelling 

The success criteria is made clear during the activate phase of the lesson and will relate 

directly to the relevant progress matrices or mark scheme for that subject or unit. Students 

are expected to be clear about what they are expected to produce at the end of the lesson - 

this does not have to be written down.  

 

Targeted questioning is used to elicit students’ understanding of the success criteria, by, for 

example, deconstructing a model response. Teachers are encouraged to share a model of 



 

high quality exemplar work for the lesson; students could interact with this to identify key 

features from the success criteria already shared and annotate the exemplar as a class. 

 

Sharing New Knowledge 

The teacher should use a variety of stimulating and differentiated materials to engage all 

students in new learning. 

 

Teachers should be actively involved in circulating the classroom to check student 

engagement and assess their understanding of new concepts. The teacher should be 

particularly focussed on students who are likely to struggle with new learning, irrespective of 

whether or not classroom support is available. 

 

If a significant number of students are struggling with new concepts, the teacher should stop 

the activity and give whole class feedback to address misconceptions/misunderstandings. 

Students should then be re-directed to the activity as soon as possible. 

 

 

Independent Learning Time 

The teacher should provide clear instructions about how students can apply their new 

learning, to ‘show they know’, and ultimately, arrive at an answer for the lesson’s learning 

question. 

 

Students may produce one from a number of possible outcomes, selecting from a choice of 

tasks where possible, or produce the same outcome but with differing levels of support. 

 

Students cross reference the success criteria and teacher or LSA circulates, offering verbal 

(or sometimes written) feedback and asking targeted questions to support and challenge 

thinking, to help the students to progress. 

 

Students may work individually, in pairs or in groups. If pair or group work is to be 

undertaken, specific instructions must be given to students regarding their roles and 

expected outcomes from the task. 

 

Differentiation 

Questions and tasks are classified into support, main and challenge and are denoted by the 

corresponding coloured text box. They should be designed and classified using Bloom’s 

Taxonomy, but that is not to say that support tasks are limited to lower order thinking. 

 

Students are encouraged to choose the most appropriate challenge for themselves, but the 

teacher will use his/her knowledge of students to direct them where appropriate. 

 

Learning Checkpoints: Plenaries 

Learning checkpoints should take place at various places throughout the lesson, not just at 

the end. 

 

The teacher should check students’ progress and understanding through suitable activities 

that gauge the progress of all students. 

 

The teacher, through higher order and open questioning should develop the students’ 

capacity to demonstrate learning and understanding. 



 

 

If progress is limited and a significant number of students cannot demonstrate 

understanding, the teacher must ensure that this is addressed through further teaching of 

the concept. The teacher should not move on to the next phase of learning. 

 

In the final learning checkpoint, students should be asked to review their own learning based 

on the success criteria. 

 

This could take the form of:  

 Peer marking or self-marking with assessment criteria provided 

 WWW/EBI activities 

 Exit Tickets 

 

The teacher should use this as an opportunity to identify and share any high quality work 

that students have produced.  

 

 

The exit procedure 

Before students can be dismissed, classrooms must be left immaculate, including floors. 

One or two students should be used to collect any equipment distributed throughout the 

lesson.  

 

Once the teacher has checked the surroundings they should stand by the door and dismiss 

students in small groups once they are quiet. 

The teacher is encouraged to praise groups or individuals on the work the produced or on 

their attitude for the lesson. 

 

 

7. Quality first teaching 

In addition to the City Heights 10, all teachers are expected to deliver Quality First 

Teaching in their classrooms; every teacher in the academy is a teacher of SEND 

and it is the responsibility of us all to ensure that all students are receiving quality 

provision. As such, every student in the Academy receives ‘Wave 1’ intervention, the 

details of which are outlined in the black box below and explained in further detail in 

the Behaviour for Learning Policy and SEND and Inclusion Policy. 

Where concerns still exist even after a student has received Wave 1 intervention, he 

or she is referred to the Curriculum Director who, with the Head of Year (and 

Assistant Headteacher for KS if appropriate), will coordinate further assessments so 

that effective Wave 2 intervention can be put in place. 

 
 
 
 
 
 
 
 
 



 

8. Feedback and Assessment 
 

Every lesson will typically involve a number of opportunities for formative assessment 

to allow the student, teacher and LSA to determine what learning is secure and what 

the next learning challenge should be. Teachers will provide oral and written 

feedback to students on their work. This feedback may be on the content of the work, 

the care in its presentation and/or the character traits exhibited by the student in 

tackling the work. 

Feedback can take different forms: peer, self, automated or teacher marking, written 

or verbal, all of which help to shape the ‘feed forward’, as in teaching and learning to 

move students to where they need to go next. Feedback can be given at whole class 

level, to groups with similar priorities or personalised to individuals. Great teachers 

use a combination of these, choosing the best form as appropriate to the learning, to 

close the gap between where a student is and where the need to be and where they 

need to go next. The best feedback and feedforward, whether it is written or verbal 

(one is not more valuable than the other), will give students a clear sense of how they 

can improve, with students acting on it and making progress as a result. 

 

Further details of the different types of feedback and feedforward and the ways in 

which these are required to be provided by teachers are outlined in the separate 

Feedback Policy, Assessment and Reporting Policy and the appendices.  

 

9. Differentiation 

Young people will only learn and make progress if they are forced to struggle and 

tackle difficult learning. Too much support will make a child dependent on it and will 

stifle their development as independent learners. Too little support may lead to 

demotivation, frustration and disengagement from learning. 

It is important to recognise that each learner is unique in the way they prefer to work, 

the barriers to learning they face, their personal attributes and the type of challenge 

they need. Lessons should be planned in response to learners’ previous progress 

and allow students to develop and practise higher-order thinking skills such as 

creativity, analysis, problem-solving , decision-making and application of their 

learning, in order for them to access the required depth and genuinely ‘master’ each 

subject.  

No lesson can be tailored to meet the personal needs of every child at all times and, 

indeed, an important part of young people’s learning should be about developing the 

grit and motivation to work outside their comfort zone. However, a varied lesson 

which takes account of the wide range of learning needs will help to ensure that 

effective engagement and learning is encouraged. 

Teachers and LSAs will refer to the SEN Register to ensure that they know which 

children may require distinct support in accessing learning. The Assistant Principal 

will provide guidance on the best strategies for each child to support them. Where 

LSAs are deployed to a class, the LSA will provide support on these strategies. 

The principle behind these strategies will always be to do what is needed to assist a 

child in overcoming barriers while ensuring that the child takes as much personal 

responsibility for their work as possible. 



 

See separate SEND and Inclusion Policy, More Able and Talented Policy and 

appendices for more specific information. 

 

 

10. English as an Additional Language (EAL) 
 

City Heights E-ACT Academy has a Languages specialism and will typically have 

over 30 home languages represented. We celebrate bilingualism and would expect 

that bilingual students will perform at least as well as the rest of the cohort once 

English language acquisition has reached stage D. 

In teaching our students, teachers should be aware of some of the linguistic barriers 

that might impede learning even for children who orally appear fluent in English. 

Account must also be taken of the diverse linguistic, cultural and educational 

backgrounds these children may have. 

Each student identified as a learner of English as an Additional Language will be 

assessed on a four-point scale for listening, speaking, reading and writing in English. 

Where possible an assessment will also be made of the child’s underlying learning 

confidence in their home language. 

Students identified as being Stage A or B learners of English will be provided with 

additional support in the class and through withdrawal. 

However, the vast majority of our bilingual students are classified as Stage C or 

Stage D.  

The differentiation strategies that benefit them, particularly in terms of CALP, benefit 

ALL students, and should therefore be embedded in all of our teaching, in order to 

improve our students’ literacy competence. 

For further information refer to the separate City Heights Learning and Teaching 

Handbook. 

 

 

11. More Able and Talented students 

Our philosophy is that all children are capable of developing gifts and talents with the 

right input, the right encouragement and the development of a growth mindset and 

character traits outlined above. 

However, we recognise that some students will be more cognitively confident and 

further forward in their learning when they come from primary school. For these 

children to remain excited and engaged in learning it is vital that they are provided 

with stretch and challenge at an appropriate level. The differentiation of learning for 

these students will focus on greater depth, breadth and abstraction of challenge 

rather than faster pace. These children will typically be able to take greater 

ownership of their learning. Typical classroom approaches will be:- greater 

independence; less structure; peer academic tutoring; higher order learning skills; 

higher standards and challenge. 



 

It is vital that high standards are set for these children and that each department’s 

mastery grid makes provision for students working significantly above the level 

expected for their age range (including up to Key Stage 5). This will help to ensure 

that these students are not coasting and are working in their own zones of proximal 

development and motivated to push themselves even further. 

 

For further information refer to the separate More Able and Talented Policy and 

appendices. 

 

12. Collaborating with LSAs 

 

LSAs are most effectively deployed in the classroom when they are informed of, and 

involved in, the learning. 

Teachers should be clear and specific in the guidance they give to the LSA on their 

role. Teachers should provide the lesson scheme/plan to the LSA in advance and 

together they should collaborate in terms of designing appropriate activities and 

evaluating their implementation and, ultimately, reviewing next steps for the learners 

involved. 

Regular discussion of students’ progress and well-being should take place. LSAs can 

play a vital role in noting students’ differential performance in lessons. 

For further guidance refer to Role and Allocation of Learning Support Assistants 

and Teacher: LSA Collaboration Document. 

 

13. Classroom Management, Behaviour for Learning and Engagement 

 

Research: ‘For me, the key idea is that attention is not engagement. Engagement means being actively 
involved. Engaged learners are interested, active, self directing, asking questions, suggesting new ideas, 
making decisions and sharing their learning… If the teacher is doing all the work, then the balance of the 
lesson is more likely to be towards enthralling the learners rather than engaging them. Learners have to be 
active to be engaged.’ 
http://www.fromgoodtooutstanding.com/2012/03/ofsted-2012-how-do-you-engage-learners 

 

Research: We are susceptible to biases in our thinking such as: seeking out information to support pre-
existing beliefs(confirmation bias), over-valuing information presented to us early on in an evaluation 
(anchoring with under-adjustment and the halo effect), and feeling the pain of a loss more acutely than the 
pleasure of a similar gain (loss aversion). These quirks can affect pupil’s learning of subject content, 
influence the amount of effort exerted on academic performance, and shape teacher and pupil expectations 
and evaluation of pupil ability 
https://drive.google.com/drive/u/1/search?q=everyone%20can%20get%20an%20a 

 

A well-organised, clean and tidy classroom sets the tone for a purposeful learning 

environment; a stimulating and engaging environment can be used as part of the 

learning process within a lesson. 



 

Teachers should find regular opportunities to recognise and reward effort and 

achievement, while at the same time constructively challenge under-performance. 

All classes will have a seating plan and students will be expected to sit in these 

seats. Teachers may wish to vary the seating plan for different activities and through 

the year. However, the principle will be that students sit where the teacher 

determines, not where they determine. Strategic seating can challenge 

underachievement and promote focus and learning. 

Time will be allowed to ensure that the room is left clean and tidy to the teacher’s 

satisfaction before the class is dismissed. The dismissal should be managed in a 

calm and controlled manner, as per the end of lesson slide. 

For further details refer to the Behaviour for Learning Policy and appendices. 

 
14. Policy Monitoring 

 
This policy will be monitored by the following people:  

 
 Headteacher 
 Deputy Headteacher  
 Senior Leadership Team  
 Lead Practitioners (where appropriate) 
 Curriculum Directors and other TLR holders 
 Teacher Self-Monitoring  

 
Monitoring will be by lesson observation, sampling of students’ work, learning 
breakthroughs and talking to students and talking to staff. Curriculum Directors will 
monitor according to the accountability cycle. The department review process is 
implemented by the curriculum directors and the SLT link. 
 
Evaluation informs the AIP and DIPs.  
 

 
15. Quality of Learning and Teaching 

 
In the first instance it is the class teacher’s responsibility to monitor and evaluate the 

quality of Learning and Teaching in his/her classroom. The curriculum leader is 

responsible for monitoring all Learning and Teaching within their particular curriculum 

area while the Deputy Headteacher (Learning and Teaching) will have the overall 

responsibility for the Quality Assurance System of Learning and Teaching across the 

school. From time to time the monitoring process will be supplemented by the 

involvement of external advisors. 



 

Appendix 1: Teaching  

 
1. How good is teachers’ command of subjects and courses?  

 
Teachers’ expertise in their subject at and beyond the level required for the courses they 
teach, including their up-to-date expertise in vocational areas, are essential starting-
points for effective teaching. Students should be learning from experts. Deficiencies in 
subject knowledge and competence are likely to have a significant adverse effect on what 
students achieve. Teachers need a good command of the assessment requirements of 
the awarding body in subjects and courses that are externally moderated and examined. 
They also need a good understanding of national programmes, such as National 
Strategy, and how to implement them.  
 
Effective plans reflect a clear understanding of what needs to be learned, and how 
students will be taught. Teachers’ knowledge is also demonstrated in the way they:  
 

 explain new ideas in ways that make sense to students, and answer their questions 
accurately;  

 

 provide relevant first-hand experience, drawing on different contexts, a wide body of 
knowledge including, where relevant, the world of work, links with other subjects or 
the diversity of cultures, to develop understanding of concepts, and their significance 
and students’ capacity to apply them in different situations;  

 

 cater for the more able in the subject and those with special educational needs;  
 

 know and use the most appropriate and up-to-date resources, especially ICT, that 
interest and challenge students and promote effective independent study.  

 
2. Do teachers plan effectively, with clear learning objectives and suitable 

teaching strategies?  
 
Planning should indicate that thought has been given to how knowledge, understanding 
and skills are to be built up. It should be judged by how well it supports Learning and 
Teaching, not by any preconceived idea about its format or detail. It is important planning 
for lessons gives support staff a good framework for adapting the work and modifying 
approaches for individual students with SEN and difficulties.  
 
Learning objectives should:  
 

 be clear 

 build on what has gone before  

 be understood by students  

 involve flexibility and a range of approaches to achieve them  

 take account of students’ differing needs. 
 

Activities should be:  
 

 appropriate to meet the objectives  

 evaluate how well the learning objectives are met, whether they are realistic and 
what steps teachers take to assess the learning in planning further work  

 
 
 
 
 



 

3. How well do teachers interest, encourage and engage students?  
 

Teachers’ success in capturing students’ interest is seen in their attentiveness, how well 
they engage in activities, wrestle with problems, and how eager they are to ask and 
answer questions. It is also evident in the care that students show in their written and 
other work. Students are influenced strongly by teachers’ enthusiasm for their subject. 
Imaginative lessons that are vivid, real and relevant motivate learners.  
 
Good teaching:-  
 

 coaxes and manages reluctant learners  

 relates well to learners  

 encourages students to try out new tasks and work independently  

 values what students know  
 
Teaching is unsatisfactory if students are easily distracted or become disaffected, or if 
they see little relevance in what they are doing.  
 
4. How well do teachers challenge students, expecting the most of them?  

 
Effective teaching extends students intellectually, creatively and physically.  
Teachers show high expectations by:-  
 

 teaching that is closely matched to students’ needs linked with individual or group 
curricular targets;  

 questioning and intervention that provide challenge and extend students’ learning  

 clear models to show how students should approach their work and behave;  

 suitably demanding use of materials and learning resources.  
 
Teaching is unsatisfactory when there is lack of challenge, for example in mundane tasks 
or unnecessary routines and indiscriminate praise or acceptance of work that is not good 
enough. Students’ work that is always marked right and is almost certainly too easy.  

 

5. To what extent do teachers use methods and resources that enable students to 

learn effectively? 

Methods, resources and organisation should result in high standards of work and 
behaviour. If any students or groups are not learning effectively, strategies should be 
developed to address this.  
 
An effective range of methods and resources include:-  
 

 ways of teaching and resources that excite, inspire or motivate students to contribute 
and develop their ideas;  

 teaching strategies reflecting different learning styles; in particular visual, auditory 
and kinaesthetic;  

 techniques that are adjusted well to achieving the learning objectives, such as well-
informed exposition and demonstration or questioning that probes understanding;  

 practical work, investigations and problem-solving exercises that develop students’ 
skills, creativity and understanding;  

 judicious grouping of students that enables the teacher and other staff to work with 
them effectively and the students to collaborate where appropriate;  



 

 good quality materials that help students learn;  

 opportunities for students to apply skills and knowledge in English language and 
literacy and mathematics across the curriculum;  

 considered use of ICT and e-learning to promote effective learning;  
 
Teaching is unsatisfactory if it is over-directed or, conversely if there is too little 
intervention or direct teaching.  
 
6. Do teachers make effective use of time and insist on high standard of 

behaviour?  
 
Good teaching establishes a productive climate for learning. This is likely where the focus 
is on learning rather than controlling behaviour, and where students’ contributions are 
valued. Features that reduce the incidence of inappropriate behaviour include:  
 

 a prompt and stimulating start to the lesson;  

 clear and efficient organisation of activities and groups;  

 fair and clear exercise of authority;  

 effective support for students by the teacher or other adults;  

 mutual respect and properly established work habits;  

 relevant activities that engage the interest of the students;  

 an emphasis on self-discipline and mature behaviour;  

 consistent and effective implementation of behaviour management policy;  
 
7. Do teachers make effective use of teaching assistants and other support?  

 
LSAs and other support should contribute to the achievement of learning objectives for 

individual students, groups, or the whole class. 

Effective use is made when:-  
 

 the skills and expertise of assistants and support staff are sufficient, known by the 
teacher and used well;  

 they are well briefed so they are fully aware of the learning objectives, and how they 
are to be met;  

 they carry out a useful range of support tasks, so freeing the teacher’s time for 
teaching;  

 they are involved in planning, staff meetings and have access to professional 
development  

 
8. Do teachers use homework effectively to reinforce and extend what is learned 

in school?  
 
Homework should effectively complement work in class, extend learning and promote 
students’ achievement.  

 
Homework should:-  
 

 challenge  

 be helpful and interesting  

 be tailored to individual needs and capabilities  

 make reasonable assumptions about students access to resources at home  



 

 
9. How well do teachers promote equality of opportunity and inclusive practice?  

 
Students’ individual needs are met when:-  

 

 all students are treated with respect and their contributions valued and encouraged;  

 teaching methods and resources are without bias, free from stereotyping, and are 
properly matched to meeting the needs of all students;  

 sensitivity is shown to students’ individual circumstances, beliefs and cultures in the 
way questions are asked or ideas promoted;  

 the school has due regard for the SEN Code of Practice and follows the Code of 
Practice for Promoting Race Equality  

 
Students who have Special Educational Needs  
 
Work should be matched to students’ needs and students should make progress. 

Individual plans should include clear targets that are appropriately few in number and 

sufficiently practical for subject teachers to implement. There should be a clear rationale 

for deciding whether the students are supported in class or are withdrawn from lessons. 

More able  
 
Work should be matched to these students’ needs and challenge should be appropriate.  
Good teaching:-  
 

 shows interest in and sensitivity to the different cultures represented in the school  

 draws on students’ own experiences  

 uses culturally sensitive language  

 is alert to differences in non-verbal communication  

 identifies underachievement and takes action to counter it  
 
For students with English as an additional language (EAL)  
 
Good teaching will involve:-  
 

 specific development of speaking and listening skills;  

 provision of effective models of spoken and written language;  

 use of the first language among learners when appropriate to support learning;  

 high-quality, culturally relevant visual aids and other resources;  

 partnership teaching, involving EAL specialists;  

 the use of bilingual support assistants who are well qualified and briefed 
appropriately  

 identify those who need support not just at the early stages of learning English but 
also at more advanced levels when level of English may fail to keep pace with 
academic potential  



 

Appendix 2: Learning  

 
Learning is the outcome of effective teaching and support, combined with students’ 
personal qualities including their attitudes to work and school.  

 
1. To what extent do students acquire new knowledge or skills in their work, 

develop ideas and increase their understanding?  
 
There will be times when teaching is aimed at consolidation, but in most lessons there 
should be new learning if students are to make progress at the rate expected for their age 
and capability.  
 
In individual lessons, all students should achieve and learn. Over a course of lessons, 
there should be appropriate coverage of the scheme of work and progress relative to 
students’ starting points.  
 
Students should:-  
 

 be able to explain confidently and clearly what they have learned;  
 

 be creative and show initiative when asked to apply what they have learned to new 
situations;  

 

 understand how current learning relates to previous work and what comes next;  
 

 ask questions that show a desire to learn.  
 
2. To what extent do students show engagement, application and concentration 

and work productively?  
 

Teachers should expect students to put in sufficient effort to develop good learning habits 
and derive satisfaction from their work.  
 
Students are likely to show interest and understanding when the teaching is stimulating. 
Effective teaching relates new learning to old, encourages learners to connect ideas and 
to think imaginatively. Students will then work intently and consistently produce work of a 
good standard.  
 

Good teaching encourages students to manage their time well and to complete work in the 

time available. 

3. To what extent do students develop the capacity to work independently and 
collaboratively?  
 

Good teaching supports learning as follows:-  
 

 those who find it difficult to settle to work are helped to become more self-reliant;  
 

 learners work collaboratively on tasks and share responsibility for completing them;  
 

 learners use their time and make the most of the choices they are given;  
 

 learners plan their time to complete tasks, including homework, to deadlines;  
 

 learners select and use sensibly the most appropriate tools and equipment for their 
work;  



 

 

 when working along, learners focus on the task in hand and are productive when 
closely supervised and when working independently  

 



 

Appendix 3: Assessment  

 
1. To what extent do teachers assess students’ work thoroughly and 

constructively?  
 
Assessment should be used as a natural part of Learning and Teaching. It should be 
effective in diagnosing students’ strengths and helping them to recognise and overcome 
their weaknesses. Good teachers target their questions and pitch them to match their 
understanding of students’ capabilities. They use students’ answers to deal with any 
misunderstandings or to deepen knowledge and understanding.  
 
Assessment, verification and moderation procedures should follow the awarding body 
requirements. Students should be encouraged to comment on and assess their own 
work, and understand and use the criteria that teachers use to assess their work.  
 
Assessment is more than responding to national tests and examinations. However, 
statutory requirements should be met for assessment in the relevant subjects of the 
National Curriculum. Teachers’ assessments should be consistent with the results of 
National Curriculum tests and external examinations.  
 
The effective school builds on its assessment procedures when identifying students with 
special educational needs and takes into account the Code of Practice. There should be 
consistent approaches across all departments that enable the school to identify those 
whose progress is not adequate and where adjustments may need to be made to the 
teaching. Staff should be clear when they need to make additional provision, in liaison 
with the Special Educational Needs Co-ordinator (SENCO), at the school action phase.  
 
2. How well do teachers use assessment to inform their planning and target-

setting to meet the needs of individual students and groups?  
 
Assessments might guide planning through:  
 

 Analysing students’ oral and written responses so as to adjust the pace, content or 
methods of teaching;  
 

 Review of students’ progress, including whether targets have been met at the end of 
a unit of work, to inform teaching and target-setting for the whole class, groups, or 
individuals.  

 
Assessments should lead to regular reviews and refinement of targets and teaching 
programmes.  
 
For example:-  
 

 information about students’ attainment on entry to the school should be used to 
determine their programmes for learning and as a basis for checking their progress; 
 

 assessments are followed through and students are supported where this is needed; 
 

 targets for individual students of all abilities are agreed, and the basis for any change 
to them;  
 

 changes are made to teaching approaches as a result of assessment;  

 



 

 assessment contributes to planning work for more able students and those with 
special educational needs or disabilities, and the outcomes are considered in 
reviews;  
 

 staff respond to signs that students are underachieving.  
 
3. Do students understand how well they are doing and how they can improve?  

 
In the best practice, students:  
 

 know that making mistakes is inevitable, and that they can learn from sorting them 
out;  
 

 appreciate that work that is always right may well be too easy;  
 

 have a clear view of how they are doing in different subjects and courses and what 
they must do to improve;  
 

 have a view of their work that is consistent with that of their teachers.  
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

Appendix 4: 

Classroom Management: 

 

a) Narrate the Positive – describe what students are doing well, not what 

they’re doing wrong. 

 “I like how Abdi has got straight to work on his writing task.” 

 “The second row is ready to go: their pencils are collected in and their 

eyes are on me.” 

 Narrate the positive while looking at the student(s) who are not 

complying 

 

b) Challenge / Build Momentum – give the students a simple challenge 

to complete a task.  

 “The last class was able to transition to small groups in 45 seconds.  I 

bet you can do even better.” 

 “Now I know you’re only Year 8, but I have a Year 9 problem that I bet 

you could master. Get ready to prove how clever you are!” 

 

c) Increase Teacher Radar (awareness of when students are off task) 

 Deliberately scan the room for compliance: 

 Choose 3-4 “hot spots” (places where you have students who 

often get off task) to constantly scan 

 “Be Seen Looking”: crane your neck to appear to be seeing all 

  corners of the room 

 

 Circulate the perimeter of the room with purpose: 

 Move away from the student who’s speaking 

 Identify 3 spots on the perimeter of the room where you can 

circulate to, stand, and monitor student work 

 Monitor independent work – repeatedly scan the room while coaching 

students during independent work 

 

d) Implement Least Invasive Immediate Intervention (when the first 

student is off-task): 

 Redirect students using the least to most invasive intervention: 

 Proximity 

 Eye contact 

 Use a non-verbal 

 Say student’s name quickly 

 Small consequence 

 Anticipate student off-task behaviour and pre-rehearse the next two 

things you will do when that behaviour occurs 

 Narrate the positive while looking at the student(s) who are not 

complying 

 



 

e) Strong Voice – five techniques to establish a teacher’s authority in the 

  classroom 

  Square up / stand still: when giving instructions, stop moving and strike 

a formal pose 

 Economy of Language: give crisp instructions with as few words as 

possible (e.g. 3-word directions) 

 Do not engage: Keep repeating your core instruction and ignore 

student complaints. 

 Quiet power: lower your voice and change your tone to communicate 

urgency 

 Do not talk over: use a reset (e.g., all-school clap) to get students’ full 

attention before continuing to speak 

 

f)  Pacing – create the illusion of speed so that students feel constantly 

  engaged 

 Use teach timer to stick to lesson plan and guarantee that students 

have at least 15 minutes of independent work 

 Countdowns to work the clock 

 Elicit choral responses to certain questions 

 Speak faster and smile (Sparkle) 

 Vary voice and show interest in content 

g) Spoken Language 

 Ensure that students respond in full sentences and always challenge 

slang 

 Words and phrases such as ‘Urrmm’, ‘Like’, ‘Basically’, ‘Errr Yeah’, ‘Is 

it’ etc. should be challenged and students should be encouraged to use 

‘Standard English’ at all times 

 

 

 

 

 

 

 

 

 

          


