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‘Assessment for Learning is the process of seeking and interpreting evidence for use by 
learners and their teachers to decide where the learners are in their learning, where they 
need to go and how best to get there.’ Black & Wiliam 1998. 
 

‘Assessment for Learning (AfL) is the process of seeking and interpreting evidence for use by 
students and their teachers, to decide where students are in their learning, where they need 
to go and how best to get there.’ J.Rowe 2007. 
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1. Rationale and Objectives 
At City Heights E-ACT Academy, we recognise that marking is a key part of ensuring 
that students are making sustained progress. Students own awareness of their 
progress and an understanding of what they need to do to improve are central in the 
learning process. Students need to have frequent and developmental feedback to 
ensure that they continue to make gains in their learning. The focus of feedback is to 
give students a clear understanding of the next steps they need to take in order to 
make progress and maintain their commitment to excellence. All colleagues are 
responsible for implementing this policy and ensuring that students receive high 
quality and timely feedback. 
 
The objectives are to 

 monitor, evaluate and review students’ learning and identify the next steps 
towards progress and improvement  

 give students accurate feedback on their progress and attainment 

 promote a growth mind-set amongst all students and encourage them to 
take pride in their work 

 celebrate and reward students’ progress and attainment so that they become 
motivated by marking and feedback 

 allow students to respond in writing to their feedback in order to enhance 
their progress 

 standardise marking and feedback across the Academy to ensure consistency 

 enable all students to self-evaluate their progress and attainment and take 
responsibility for setting their own targets 

 provide evidence for assessment recording and reporting 

 To assist learning 

 To provide information for assessment 

 To inform planning 

 To promote higher standards 

 To correct errors and clear up misunderstandings 

 To recognise achievement, presentation and effort 

 To provide constructive and focussed feedback 

 To show pupils that we value their work 

 To allow pupils to reflect and improve on their past performances and to set 
new targets/next steps together with the teacher 

 
 

1.1 Marking is most effective when students know: 

 the purpose of the task/feedback 

 how far they have achieved 

 how to move closer towards the goal of their learning 

 that the feedback is provided in a timely fashion 
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2. Expectations of Written Marking and Feedback 
 
Presentation 
 
We have high standards in presenting all work in school – display and the teacher’s 
writing. 

 

We expect the children to: 
 Always do their best 
 Follow instructions 
 Date work, write title and underline them 
 Position themselves correctly on chairs e.g. left hander 
 Lay out work as explained by the adult 
 Stick in loose sheets of paper or place them in folders 
 Use sharp pencils, appropriate pens 
 Do all diagrams in pencil 
 To correct written work neatly by placing a ruled line through the 

 mistakes 
 Use of green polishing pen to edit and improve work 

 
 
Never 

 Scribble 
 Deface / cut books 
 Cross out by scribbling 
 Doodle 
 Use felt tip pens used for writing 
 Write on top of writing 
 Write on others’ work (unless peer marking) 

 

 
All teachers are expected to ensure that: 

 marking is being used to provide formative feedback. Formative feedback 
must be diagnostic and linked to lesson or unit objectives. Teachers must 
highlight strengths to their students as well as set clear targets detailing what 
is required in order to reach the next level in their learning. Students must 
also be given clear opportunities to make improvements to their work or 
further extend their learning.  

 marking is clearly highlighted throughout a student’s work – comments 
regarding strengths, improvements and challenge questions must be clearly 
identified on yellow sheets. 

 written feedback is encouraging and constructive. 

 marking and feedback for controlled assessment follows the relevant exam 
board’s requirements. 



City Height’s E-ACT Academy 

Marking and Feedback Policy 2017-18 

4 

 learning objectives and outcomes must be the reference point for all written 
feedback. 

 students are told exactly what is expected of them and how they can achieve 
success 

 exemplar work is provided as often as possible so that all students are able to 
understand the high standards that are expected of them 

 peer- and self-assessment are regularly used, and are built into Schemes of 
Work, so that students become highly familiar with assessment criteria. 

 DIRT time is built into Schemes of Work so that all students have regular 
opportunities to improve their written work and make further progress. 

 numerical levels are not indicated to students in any way unless students 
have completed a formal assessment piece. 

 the structured opportunity for students to respond to written feedback takes 
the form of a learning conversation, or dialogue, where appropriate. 

 

Academic research has shown that the grading of work can have a negative impact 
on student learning and motivation. Even if clear, formative comments accompany 
the mark, students are likely to ignore the teacher’s diagnostic comments that relate 
to the original learning objectives.  
 

Therefore all teachers must: 

 set time aside to allow each student to respond to the teacher’s comments 
and improve their understanding 

 have evidence of marking noted in their records 

 plan to use a variety of methods to help students improve their work 
(including peer and self-assessment, light touch marking and verbal feedback) 

 reward students in line with the Academy’s Rewards Policy when students 
have successfully improved their work and have made good progress in their 
learning.  

 
All staff and students will use the following colours to complete or comment on 
work: 

 Black or blue pen – work completed by the student 

 Red pen – feedback given by the teacher 

 Green pen – student responses to feedback given by the teacher or for 
students to provide comments during peer- or self-assessment. 

 
 
 

2.1 The Five Main Types of Formative Marking and Feedback 
I. Formative Marking 

II. Whole Class Feedback 
III. Peer/Self Assessment 
IV. Verbal Feedback 
V. Marking for Literacy Using Literacy Codes 

 
2.1.1 Formative Marking 
Marking ensures that all students receive high quality, learning-focused feedback. By 
employing this method across the academy, students will be able to easily identify 
and action what they need to do to improve their work and make further progress. 
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Students will develop independent learning skills when reflecting upon and 
improving pieces of work through their on-going teacher-student dialogue. 
All members of staff will use the WWW, EBI, challenge questions format to provide 
feedback to all students. 
 

 
WWW 

 
Strengths 

A diagnostic comment highlighting where students 
have been successful in meeting specific subject or 
lesson criteria. 

 
EBI 

 
Targets 

A diagnostic comment stating what the student 
needs to do in order to progress to the next level in 
their learning. 

 
Challenge  

Challenge 
Question/Dirt 

Task 

A specific question to extend students’ learning 
further or an instruction to improve a piece of work 
by completing a specific task. 

 
Formative marking describes an in-depth form of feedback that will take place no 
more than three times per half-term1. This will take the form of an extended piece of 
written feedback by the teacher on one piece of work that will evaluate the 
students’ performance since the previous formative marking. Detailed end of term 
assessment feedback may take the place of one of these deep formative marking 
sessions. 
 
1 

Marking and Feedback timelines are detailed in section 4. 

 
2.1.2 Whole Class Feedback Procedure – how to gather data about your students 
 
Teachers collect the class set of books. They spend approximately 45 minutes 
reading classwork and/or homework completed in that cycle. 
 
Each feedback cycle, the teacher could use the teacher evaluation sheet noting 
down: 

- common mistakes with spelling and grammar 

It is not reasonable to expect all staff to address every spelling and grammar mistake a 

student makes. However, it is expected that teachers identify common mistakes with 

spelling and grammar for the class when relevant, and give the students guidance on 

how to correct these. Over time, as the correct spelling and grammar are learned, such 

mistakes will reduce in frequency thus demonstrating that the student has made 

progress in terms of their literacy. 

 

- common misconceptions that arise in the work 

These should be linked to learning objectives or learning outcomes and unit assessment 

criteria. This is also an opportunity to identify missed learning opportunities 

 

- pupils that need to be rewarded for particularly good work 

The presentation of students’ work is organised and of a high quality. Students clearly 

take pride in their learning. Rewards should be entered onto SIMS following the schools 

policy. 

 

- pupils that need to be sanctioned for producing unsatisfactory work 
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Where work is not presented well or where students have not put in enough effort, 

sanctions should be entered onto SIMS following the schools policy and sanctioned 

centrally. Teachers must make every effort to be clear on the difference between poor 

presentation because of a lack of effort, and poor presentation because of an additional 

learning need.  

 

- the names of the pupils whose work will be displayed as a model example 

 

Work can be displayed for a number of reasons. To demonstrate what a good response 

looks like or to model to students how an example can be adapted to turn it into a 

model response. 

 
Completing the whole class feedback sheets ensures that all students receive high 
quality, learning-focused feedback. By employing this method across the Academy, 
students will be able to easily identify and action what they need to do to improve 
their work and make further progress. Students will develop independent learning 
skills when reflecting upon and improving pieces of work through their on-going 
teacher-student dialogue. 
 
Data gathering must always be immediately followed up by DIRT (see section 3). 
  
 
Teachers must spend at least 30 minutes allowing students to discuss 
misconceptions and allow students to exercise deeper independent learning skills by 
responding to feedback.  
 
Each section should be addressed as follows: 
 

1. Spelling and grammar  

Address spellings first - words are spelt correctly by the teacher. Pupils write, 

repeat and go through all the spellings. Pupils then write numbers 1 to 5 at 

the back of their books and are tested on what they have learned. 

2. Rewards and Sanctions 

Address rewards and sanctions – this must be done publicly to celebrate 

success. Sanctions may be addressed on a one to one level. 

3. Misconceptions 

Address the common misconceptions – share what these were and build in a task 

for pupils to address this (this could be verbal or written). Provide an opportunity for 

students to improve on work in their books. 

4. Sharing good Examples 

Share the positive things found in the work. Build in an opportunity for pupils to 

identify how examples meet the success criteria OR how to develop the exemplar so 

that it meets the criteria 

See appendix for an example of the whole class feedback sheet which can be 
photocopied and stuck into pupil’s books. 
 

This should: 
- Improve the quality of feedback given to students 
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- ensure all students learn from feedback and demonstrate improvements in a timely 

manner 

- consolidate learning for those that did not make these mistakes 

- enables teachers to manage their workload effectively (less time marking) 

 
 
 
2.1.3 Peer- and Self-Assessment 
This can be used effectively if carried out in a classroom climate in which students 
have been taught to conduct such assessments effectively. These assessments 
should also be carried out in green pen to highlight that these are student marked 
and not teacher marked. Teachers must verify all peer- and self-assessment. 
 
2.1.4 Verbal Feedback 
Verbal feedback is a valuable form of formative feedback. Some departments may 
use this form of feedback more frequently than others due to the nature of their 
subject. For example, Creative Arts and PE will often use verbal feedback. However, 
this should not solely be used to provide feedback to students. 
 
Both teachers and students can record when verbal feedback has taken place using 
the VF code however this is not necessary.  
 
2.1.5 Marking for Literacy Using Literacy Codes 
It is not reasonable to expect all staff to correct every spelling and grammar mistake 
a student makes. However, it is expected that teachers identify common mistakes 
with spelling and grammar and give the student guidance on how to correct these. 
For students whose spelling and grammar is a particularly acute issue, it is 
recommended that the teacher focus on a small, manageable number of spelling and 
grammar errors so as not to overwhelm the student or cause unnecessary stress. 
Over time, as the correct spelling and grammar are learned, such mistakes will 
reduce in frequency thus demonstrating that the student has made progress in 
terms of their literacy.   
 
All staff should use the Academy’s literacy code, as described below, so as to address 
any issues with spelling and grammar. 
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Figure 1. Marking for Literacy 

3. DIRT (Dedicated Improvement and Reflection Time) 
As well as providing students with feedback on the work they have completed it is 
vital that teachers build DIRT into their lessons. These are opportunities that are 
created by the teacher in order that students act upon the advice given to them. This 
ensures that marking and feedback is put to good use by supporting the progress of 
our students. 
 
‘DIRT lessons’ can take as long as necessary. Teachers may decide to spend only the 
Do Now allowing students to respond to their feedback or they may decide to use up 
to 50 minutes to discuss misconceptions and allow students to exercise deeper 
independent learning skills.  
 
 
3.1 Effective DIRT 
Keep it focused 
If you simply hand back work to students and tell them to improve it all then the 
response will invariably be less than successful. They need specific support and, to 
avoid overloading students, we need to focus on specific improvements to their 
work. 
Model and scaffold 
Models of work, with specific strengths or weaknesses, are crucially effective in 
strengthening understanding. Seeing an outstanding exemplar gives students a high 
standard to reach with their work. DIRT may seem to only regard independent work 
but there is a clear need to guidance from the teacher’s expertise. 
Targeted feedback 
If students are receiving regular high quality feedback that is targeted and precise in 
each of their subject areas then cumulatively they should learn clear patterns 
regarding how they need to improve in specific subject areas as well as recognising 
common patterns across the curriculum. Marking is therefore crucial – it determines 
teacher planning and it can be defining factor for successful DIRT. 
Using verbal feedback to support DIRT 
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If we establish a really clear focus on DIRT, with good quality models, scaffolds and 
targets for improvement, then students should be sufficiently focused to allow the 
teacher to undertake good quality one-to-one feedback whilst DIRT is taking place. 
 

 
4. Marking and Feedback Framework 
The Academy will use a framework of best practice in order to evaluate whole-school 
marking (see section 11) and demonstrate how effective teachers are at marking 
their students’ work. Teachers will be evaluated against the Marking and Feedback 
Quality Standards that apply. It is expected that teachers are meeting all of the 
standards that apply to their subject area. 
 
4.1 The Frequency of formative marking* 

Subjects that see students: Frequency of marking 

5 or more times a week Every 2 weeks 

3 or more times a week Twice per half term 

1 or more times a week Once per half term 
 
Teachers should not attempt to light touch march all work. Instead ONE piece of work 
should be marked a detailed diagnostic feedback 
 
*One formative mark may take the form of detailed end of term assessment feedback 
* One formative mark may take the form of whole class feedback 

 
 

5. Expectations of the Middle Leadership Team 
Curriculum Directors/Deputy Curriculum Directors or Subject Leaders are expected 
to ensure that: 

 all subject areas have a coherent and consistent approach to identifying 
learning milestones; 

 marking is monitored by conducting regular book looks, including during 
learning breakthroughs; 

 where teachers’ marking is not effective, they are supported with the 
pathway to success programme to rapidly develop their marking; 

 opportunities are planned for the moderation of assessment activities in 
order to ensure consistency and reliable tracking cycle data; 

 all teachers are familiar with assessment criteria to inform effective marking 
and feedback; 

 seek the views of marking and feedback through speaking with student 
panels or focus groups. 
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6. Expectations of the Senior Leadership Team 
All members of the Senior Leadership Team are expected to ensure that: 

 the implementation of the Academies Marking and Feedback Policy is 
monitored rigorously to ensure the best outcomes for all; 

 whole school book looks are completed at least three times a year to assess 
the quality and extent of formative feedback; 

 SLT book looks take place weekly outlining groups of students at risk of 
under-achieving; 

 there is clear provision for continued professional development so as to 
ensure marking and feedback remains of a high quality; 

 there is a clear evaluation and review of the Academies Marking and 
Feedback Policy at the end of each academic year to ensure that the policy 
remains clear and beneficial to all. 

 

7. The Book Look Process 
Book looks are a key way of assessing progress over time and the development of 
our learners.  
 
Overview: 
Book looks will be cyclical and will take place with the following frequency: 

 On a weekly basis a random book audit will be conducted by the Deputy 

Head Teacher in charge of Learning and Teaching. This will involve a request 

for books belonging to a number of students on a Friday afternoon for review 

over the weekend with feedback provided within 48 hours. 

 Every two weeks pre-published book audits will take place as part of the 

accountability cycle. Outcomes are to be updated on PAM. This will be led by 

curriculum directors. 

 Every term a whole school book look will take place which will be conducted 

by the curriculum directors and SLT. 

These book look outcomes should be shared in the bulletin on a department by 
department basis with best practice shared and celebrated. Examples of best 
practice, will be shared in a ‘Masters of Marking’ feature in the bulletin on a regular 
basis, with staff who consistently demonstrate good or outstanding marking practice 
becoming designated ‘Masters of Marking’, co-facilitating the quality assurance of 
marking in their faculties or departments.  

 
 
8. Policy Summary 
 

Type of Marking Method of Identification Frequency of Marking 

Formative marking www, ebi, challenge on 
curriculum adapted a 

yellow sheet 
Student responses in 

green pen 

5 or more times a week: 
every 2 weeks 

3 or more: Twice per half 
term 

1 or 2: Once per half term 

Whole class feedback Whole class feedback 
sheet 

Student responses in 

At the teachers discretion 
to use this in place of 

formative feedback for 
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green pen one cycle per half term 

Peer- and Self-Assessment Student responses in 
green pen 

At teachers’ discretion – 
curriculum area 

dependent 

Verbal Feedback N/A As appropriate on a 
lesson-by-lesson basis. 

Marking for Literacy Academy Literacy Code  
(see figure 1) 

As appropriate on a 
lesson-by-lesson basis. 

 
 
 
 
 
 
 
 
 
9. Marking and Feedback Quality Standards 
 
All teachers must*: 
 
Q1 Mark for literacy so that students develop high quality written and verbal English skills that 

support their learning 

 provide high quality feedback on the use of spelling, punctuation and grammar 

 actively encourage the use of subject-specific vocabulary 

 demonstrate a high level of spelling, punctuation and grammar when providing students with 
feedback 

 

Q2 Provide students with frequent feedback to enable students to make progress in their 
learning. 

 ensure that feedback is provided to students in line with the expected frequencies set out in 
the Marking and Feedback policy 

 provide students with both deep and shallow STI marking 

 provide students with a range of opportunities to make improvements to their work or 
extend their learning 

 

Q3 Support all students to make progress over time by ensuring that there is a consistent, 
supportive dialogue 

 ensure that feedback supports students to make demonstrable progress over time 

 ensure that there is a clear, consistent and supportive dialogue in place to support students 
in making progress 

 

Q4 Provide students with high quality diagnostic feedback  

 make active use of assessment criteria in order to provide diagnostic feedback that reflects 
strong subject knowledge 

 feedback demonstrates strong subject knowledge 
 

Q5 Provide students with high quality verbal feedback 

 ensure that there is a clear and consistent use of verbal feedback to support students in 
making progress 

 actively encourage the verbal use of subject-specific vocabulary 
 

Q6 Plan for students to conduct effective peer- and self-assessments 

 make active use of peer- and self-assessment as tools to enhance learning 

 enable students to conduct effective peer- and self-assessments through effective planning 
and support 
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 promote effective target setting by students that is deep-rooted in assessment criteria 
 

Q7 Set high expectations that support students to take pride in the presentation of their work 

 encourage students to take pride in the presentation of their work 

 communicate any poor presentation to students in a timely fashion to enable them to 
correct any presentation issues 

 

Q8 Encourage a growth mindset through the rewarding of successful improvements 

 make consistent use subject-specific reward stickers to promote growth mindset when 
successful improvements have been made 

 consistently applying the schools reward system for successes as well as improvements 
 

 
* = All subjects must meet Q1, Q2, Q3, Q4 and Q7. 

 
 
 
 
 
 
10. Marking and Feedback Quality Standards Success Criteria 
 Inadequate  (4)  Requires 

Improvement  (3)  
Good  (2)  Outstanding  (1)  

Q1*  Marking for literacy is not 
evident.  

Marking for literacy is 
evident in exercise books 
and spelling, punctuation 
and grammar are 
commented upon. There 
may be sparse use of the 
Academy’s Literacy Code.  

Marking for literacy is 
clearly evident. There is 
some evidence of using the 
Academy’s Literacy Code.  

Marking for literacy and 
reviewing errors is clearly 
evident in exercise books. 
The Academy’s Literacy 
Code is used consistently 
and subject-specific 
vocabulary is 
acknowledged.  
 

Q2*  Work is not marked 
within the agreed 
frequency.  

Work is marked within the 
agreed frequency.  

Both formative marking is 
evident across the exercise 
books and folders and 
within the agreed 
frequency.  

Formative marking is 
evident across the exercise 
books and folders and 
within the agreed 
frequency. This routine has 
been clearly embedded 
over time.  
 

Q3*  There is no evidence of 
marking resulting in no 
progress being made over 
time.  

Work is marked but 
students have not 
responded. Consequently, 
progress over time is 
slowed.  

Work is marked and 
students have responded to 
improvement points 
resulting in most students 
making good progress over 
time.  

Work is marked and 
students have responded to 
improvement points. There 
is a clear teacher-student 
dialogue resulting in 
outstanding progress over 
time.  
 

Q4*  Work is not marked 
regularly and feedback is 
not given.  

Work is marked regularly 
but there is confusion 
between the differences 
between strengths, targets 
and improvements.  
 

Work is marked regularly. 
Feedback is constructive 
but is not linked to learning 
objectives or outcomes.  

Work is marked regularly. 
Feedback is diagnostic and 
is linked to learning 
objectives or outcomes.  

Q5* There is no evidence of 
verbal feedback  

There is some evidence of 
verbal feedback.  

There is evidence of verbal 
feedback across the 
exercise book or folder. 
This allows students to 
make good progress.  

There is clear evidence of 
verbal feedback across the 
exercise books or folders. 
Students note what they 
have learned from the 
verbal feedback resulting in 
outstanding progress.  
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Q6*  There is no evidence of 
peer- and self-
assessment.  

There is some evidence of 
peer- and self-assessment. 
Students do not set targets 
for improvement.  

Evidence of peer- and self-
assessment takes place 
regularly but students’ 
comments are not always 
effective. Students 
sometimes set targets for 
improvement.  

Evidence of peer- and self- 
assessment takes place 
regularly and students’ 
comments are mostly 
effective. Students often 
set targets for 
improvement.  
 

Q7*  Poor presentation and 
poor organisation is not 
addressed.  

The presentation of most 
students’ work is organised. 
Where work is not 
presented well, there is no 
constructive 
acknowledgement of this.  

The presentation of most 
students’ work is organised. 
Where work is not 
presented well, this is 
highlighted as requiring 
improvement.  

The presentation of nearly 
all students’ work is 
organised and of a high 
quality. Where work is not 
presented well, the teacher 
is swift in identifying this as 
requiring improvement.  
 

Q8  There is no reward 
system for recognising 
success.  

There is no reward system, 
other than ticking, for 
recognising positive 
progress.  

Success is clearly 
highlighted and 
commented upon in 
students’ work.  

Success is clearly 
highlighted and 
commented upon in 
students’ work. There is a 
clear reward system in 
place. 
  

11. Appendices 
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Peer-Assessment Sheet – English 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Example of a department adapted yellow feedback sheet 
 

Focus of assessment/task:  How does the writer use language to explain how Columbus treated natives? 

  Language   Literature 

  AO1 Identify and synthesise explicit and implicit information   AO1 
Comprehension and response 
to texts 

  AO2 Explain and analyse language and structure   AO2 
Analysis of lanugage, form and 
structure 

  AO3 Compare writer's ideas   AO3 Context 

  AO4 Critically evaluate texts   AO4 Technical accuracy 

  AO5 Imaginative writing       

  AO6 Technical accuracy       

Challenge question: Content 

How might you analyse quotations in more detail? 

Student response 

I could select more quotations from the article, or I could have analysed more words from one quotation. For example, in the quotation 
'A pack of bloodhounds, which Columbus had brought with him for the purpose, was used to hunt down the poor Indians', I could 

have unpicked words such as 'bloodhounds', 'purpose', 'hunt' and 'poor'. The use of the word 'purpose' suggests that Columbus wanted 
to capture the people that he found, and that he thought about how to do it before he started his voyage.  Grade/5    5 ___ 
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Challenge question: Literacy 

How might you structure your response more effectively? 

Student response 

I could have used connectives to show how my argument builds. For example, I could have used words such as furthermore, moreover, 
and therefore to show that my points connect and build on one and other. Grade/5     4___ 

DIRT response 
Task: How has langauge been used to present Columbus as an evil man?  

The article has presented Columbus as an evil made because of what he did to the inhabitants of the islands that he discovered. 
Columbus hunted the inhabitants as a predator hunts their prey: 'A pack of bloodhounds, which Columbus had brought with him for 
the purpose, was used to hunt down the poor Indians'. This implies that Columbus was a sadist, as he used brutal ways to capture the 
inhabitants. Furthermore, the use of the word 'bloodhounds' suggests that he used a vicious breed of dog to 'hunt' the 'poor' or helpless 
and vulnerable inhabitants. Moreover, the specific use of the word 'purpose' implies that this plan was pre-meditated. Therefore, from 
this I can infer that Columbus was an evil man as he was ruthless in his capture of the innoncent inhabitants of the island of Haiti.  
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www: 
Clear repackaging of the question in your 

introductions – 

Joshua/Shante/Khaulah/Sapphire 

Reference to AO3 made explicit – ‘This would 

have disgusted Jacobean audiences’, 

Joshua/Kevin/Milan 

Good analysis of lexical choice and it’s 

intended impact on the audience  

Language features – Sibilance, personification, 

juxtaposition, foreshadowing, soliloquies, 

subversion, pathetic fallacy – 

Milan/Kaiying/Dominic/Umar 

Judiciously chosen language – 

Joshua/Sapphire/Shante 

Use of discourse markers – Amaan 

Sophisticated development of PEE, including 

embedded AO3 – Vontae 

Explicit reference to the concept of Nehemiah 

and how this would have been interpreted – 

AO3 – Joshua/Shante/Shanice 

 

 

 

 

Missing or incomplete work: 
Kirby – not enough depth or detail – need to 

cover both the extract and the play as a whole 

  

Misconceptions or areas for 

development: 
More commentary of structure – rhyming 

couplets or iambic pentameter where it is 

explicitly used by the witches in a directly 

chosen quote – Vontae does this excellently 

Clearer use of discourse markers e.g ‘In this 

extract’, or ‘In the play as a whole’ – Milan 

Clear opening required linking to the question 

– Sapphire/Kevin 

Focus is too heavily on the audience and AO3 

rather than answering question – Umar 

Need to explicitly state why foreshadowing is 

used by commenting on impact on audience – 

Dominic 

Structure of PEE – Kirby 

Clearer structure to your response – have clear 

development of each point and make sure it 

links to next point - Amaan 

 

 

 

 

 

Cause for concern:   Nobody  

 

Challenge questions/DIRT tasks: 
What structural language devices are used by the witches and how do they add 

to the supernatural theme of the play? 

Presentation: 
Jose – focus on handwriting  

Amaan – neatness – crossing out errors 

Milan – neatness – crossing out errors 

 

 

SPaG: 

Depicts                          Beginning               Presence            

Repetition   

Sibilance                       Illusion                     Panic                   

Referred  

Soliloquies                   Vividly despised  

 

‘Stand out’ stars: 
Zac – ‘This could arguably suggest that Lady Macbeth craves the acid of 

destruction in order to own the throne’ 

Kevin – Tartar’s impact on the Jacobean audience 

Sapphire – great use of AO3 and specific focus on structure and its impact 

Vontae – Consistent use of reference to AO3 throughout – beautifully executed 

Khaulah – Embedded use of AO3 and sophisticated use of PEE 

Jose – Structural language devices and their impact 

 

 

Date:   09/11/17                                                    Subject: English 

 

Task title/Question: How is the theme of the supernatural 

presented in Act 4, Scene 1 of Macbeth and in the play as a whole? 

 

Whole Class Feedback Sheet 
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Class:            9X1                           Date: w/b 25th Sept 

Learning Objectives: 
To research the artists Frank Auerbach and 
Mickalene Thomas. 
To create a piece of work in Auerbach’s 
style.  
To learn how to monoprint in the style of 
Thomas. 
 

Challenge questions to answer: 
 

1. Why do the women in Mickalene Thomas’ paintings 
look out at the viewer? 

 

2. Why did Frank Auerbach’s painting end up being so 
thick? 

Experts: 
Painting: 
Mubarakatu 
Celine 
Wiktoria 
Valentin 
Maddie 
Kandice 
 
Presentation: 
Michaele 
Celine 
Anisha 

Super effort: 
Taha 
Wiktoria 
Leticia 
Tatiana 
Anisha 
Abbey 
Conner 
Maddie  
Kandice What went well? 

Enthusiasm for practical tasks. 
Use of a palette knife and experimenting 
with a technique. 
 

What do we need to improve? 
Getting all our written work in our books in the time given. 
Writing fuller notes about an artist using the information 
from the whiteboard. 
Remembering to blot all excess ink from the slab before we 
print. 

Which task should you improve during 
reflection time? 
Student to tick this based on their reflection 
in class on their book 
 

 Frank Auerbach research page 
 Mickalene Thomas research page 
 Adding colour to monoprint 

 

Example of excellent work: (Add photo)  

 

Not enough effort (teacher version only): 
Tyiaus  
Ben - could do more 
Akala 
Jersea - pace, easily distracted 

Requires support (teacher version only): 
George - staying on task, going into detail, 
completing tasks fully 
Akhenaton - focus, keeping up 
Alesha - getting written information in her 
book in given time 
Akala - getting written work completed 
Keeshawn - presentation 
Valentin - getting written info down 
Emilia - completing written work 
Kingsley - staying on task, organised and 
neat. 

 
 
 


